5: Educational Offerings

The College’s Educational Offerings are centralitsoMission and Institutional Priorities as
evidenced in the College’s Strategic Plan. Prongostudent academic achievement in credit
and non-credit programs, enhancing excellence ashieag, and improving the quality of the
educational environment are clearly stated presiof the College. Assessment of the College’s
progress in fulfilling these priorities was accompéd mainly through examination of College
educational initiatives, policies and proceduragrviews with staff, and survey results. Based
on this information, this section will examine tl@ollege’s faculty (Standard 10), credit
educational offerings (Standard 11), general educaiStandard 12), and related educational
activities (Standard 13).

Faculty

The College’s faculty is composed of full-time féguadjunct faculty, and full-time temporary
instructors. The full-time faculty include classm teaching faculty, counselors, and librarians.
Full-time faculty are either tenured, on tenureskrar non-tenured. Adjunct faculty also serve in
teaching or non-teaching roles as adjunct, regp&t-time, and full-time temporary status,
based on credit load or duration of appointment.

Faculty are assigned to one of the following diisi based on their background and discipline:
* Adult Basic Education and Developmental StudiesERS)
* Business, Hospitality, Engineering, and Technol@@f{ET)
« Communications, Arts, and Social Sciences (CASS)
* Library and Information Resources (LIR)
* Math, Science, and Allied Health (MSAH), or
* Retention Services in Student Affairs (specificdllgunseling Services).

The College’s academic divisions are administergdaldean with supervisory responsibility
over the faculty and staff of the divisiorAll academic deans report to the Vice-President of
Academic Affairs and Enroliment Management. Campa#ching faculty have dual reporting
lines to their campus deans and to their academisiah deans. Within the divisions, degree
program coordinators (usually full-time faculty)ezxite tasks such as class scheduling, staffing,
evaluation of adjunct faculty, ordering instructbsupplies, and other program-specific duties.
Because of the workload and complexity of coordintpatertain degree programs, the College is
moving from a coordinator model to a departmentranadel.

For counseling services, central office counselorsHarrisburg report to the Director of

Counseling Services. Campus and division counselave dual reporting lines to Counseling
Services and to the division/campus dean in whidy tare housed. In the case of the Library
and Information Resources division, coordinatorsfquen duties in automation and access
services, reference services, library instructiangd collection development. At the regional
campuses, Library staff (primarily adjunct faculignd technicians) are overseen by
administrators who develop budgets, hire, schedrld, evaluate staff. In essence, the library
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administrator position seems to parallel the fuordi of a program coordinator, which is a
faculty position. Therefore, as the College looksa@ademic restructuring, it should consider
how campus library administrators fit the propodegartment chair model.

The deans and faculty of eaabademic division are responsible for qualifyingct@ng faculty

at all campuses and centers, including the Vir@einpus. Faculty qualifications are outlined in
Administrative Procedure 82&aculty Qualifications. Generally, teaching faculty must have a
minimum of a master’s degree in the discipline inhick they will be teaching. In technical
fields or career programs, exceptions to this degequirement may be made by division faculty
and deans when a candidate possesses extensivesgiwoll experience, licensure, or
certification. Counseling faculty must hold a mimim of a master’'s degree in counseling or a
related field. Library and Information Resourcasuity must hold a minimum of a master’s
degree in Library Science or Information Sciencemfran American Library Association
accredited program. Based on interviews for thif-Stidy conducted across divisions and
campuses, the procedures for the qualification laindg faculty appear to be implemented
consistently and uniformly.

Hiring practices described in Chapter 2 have createne difficulties in bringing qualified new
faculty to the College. Obtaining the best-quadififaculty candidates is challenged by the
automated screening process and the timing ofdéleposition approval schedule. These issues
should be resolved when Recommendations 2.7 anof ZBapter 2 are implemented.

The path to tenure is a five-year process involdtgssroom observations, administrator and
student evaluations, self-assessment, and devetdpofea teaching portfolio. Tenuring
procedures are described in AP 8EZaluation of Tenure-Track Faculty, and AP 817Faculty
Tenure. The tenuring process has been improved to stdizéainput from various divisions and
campuses; Self-Study interview results indicatesehehanges have been effective. A positive
tenure decision requires evidence of “excellenae”’each area (teaching/counseling/library
instruction, College service, and professional tgyment) by the end of the fourth year.
However, excellence is not defined nor are any ifipecriteria provided to measure this
important parameter for granting tenuflRecommendation 5.1: Ciriteria for tenuring faculty
need to be developed, along with a valid, reliableggnd consistent process for applying it
across divisions.

Procedures for evaluating tenured and adjunct fiacas detailed in Chapter 2, are undergoing
improvements to maintain faculty quality. Becausaured faculty rely only on student
evaluations and the faculty member’'s own self-assesat report, Recommendation 2.12 (see
Chapter 2) suggested revision of the AdministratfR®cedures governing tenured faculty
review. In addition, evaluation of adjunct fagulhas been inconsistently applied across
campuses and divisions; this has been recentlyeadéld by revision of Administrative
Procedure 878Evaluation of Adjunct Faculty. The effectiveness of the revised procedure in
improving adjunct faculty evaluation will need te bssessed.

Student satisfaction surveys indicate faculty aeegally demonstrating excellence. Across all

campuses, student evaluations of faculty indichéy tare satisfied or very satisfied with their
classroom experience (results range from 64 petoet percent). The majority of students are
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also satisfied or very satisfied with the availapilof faculty; however, the results for the
Harrisburg campus were notably lower than the regjicampuses (40 percent versus 77 to 82
percent). Faculty excellence is also recognizedbfih full-time and adjunct faculty by peer
committees. The National Institute for Staff andg&hizational Development (NISOD)
Excellence Award is given annually to full-time fdty to recognize professional excellence.
For adjunct faculty, the College awards up to fAdjunct Excellence in Teaching Awards every
year.

Faculty are also responsible for development, reasmice, and revision of the curriculum.
These activities are coordinated by the Curriculdoordinator who monitors curriculum and

program development at the College and guides tlatolensure consistency and compliance
with College and state documentation requiremen@urriculum development processes are
detailed in the following section on Educationaffédihgs. The Curriculum Coordinator also

monitors periodic curriculum assessments, as destin detail in Chapter 6.

Recent changes have introduced a new process vetoéng and promoting new programs.
Since Fall 2005, the planning process for a newgnamo begins when the proponent presents the
concept for the program to the Data-Driven EnrolinédManagement Committee. This
committee is charged with assisting new programeldgment by providing guidelines for
determining the structure of the new program (¢resli non-credit, links to existing programs,
relationship to state list of high-priority occujpets, etc.), the portability of the program (to
various campuses and transferability to other tusbns), industry or transfer institution
demand, and anticipated costs. Upon preliminarygdesf a new program, a business plan is
developed, a DACUM _(Bvelop _A Curiculum) process is conducted, and the curriculum is
planned. The Data-Driven Enrollment Management @dtee then assists faculty in
developing an Enrollment Management Plan whichbéistees the recruitment and retention
phases. The goal of the Data-Driven Enrollment Manaent Committee is collaboration
between faculty, Public Relations, and Student iSesvto develop a plan for marketing the
program and for recruiting and retaining studesée (the New Program Model in Appendix G).
The Data-Driven Enrollment Management Committeedde ris not codified in College
Administrative Procedure and it has been inconsisteapplied. Recommendation 5.2: To
promote uniform application to program development, the composition, purpose, and
procedures for the Data-Driven Enrollment Managemeh Committee need to be
incorporated into the College’s Administrative Pro@dures.

One of the pillars of the academic environmentdadamic freedom for faculty. While this
concept is generally supported in the Faculty Omgdion Constitution and College Policy 879,
Academic Freedom, there are concerns across thpusas and divisions about the specific
realization of this principal. A chief concern iglancing academic freedom with necessary
standard protocols to ensure quality and consigtascthe College continues to expand. Some
wonder if the varying degrees of flexibility acrosgademic disciplines restrict academic
freedom of some instructors more than others. &heg also concerns about academic freedom
of adjunct faculty stemming from the temporary matof their appointments. The discrepancy in
what is perceived as academic freedom by many tiadwds been addressed in recent panel
discussions, campus groups, and in-service aetvitRecommendation 5.3: Faculty should
continue discussions on academic freedom and work tefine the College procedures to

80



maintain academic freedom for all faculty while ensring consistent quality across
campuses and disciplines.

Professional Development

Faculty professional growth is supported via Calggofessional growth activities, various
types of instructional grants, campus-based trginend financial support for professional
conferences and seminars. Professional growtlviteesi are sponsored by the Professional
Growth and Development Committee, which plans taoufty in-service days per academic
year. Professional Growth and Development alsmsps faculty forums, guest speakers, and
roundtable discussions. On regional campuses fwikthime faculty, Professional Growth and
Development established committees specific to ¢hatpus and two representatives from the
campus committee serve on the College-wide PrafeakiGrowth and Development committee.
The intent is for the College-wide Professional @oand Development committee to organize
in-services, adjunct awards, and adjunct grantdewhe campus committees focus on activities
specific to their campus. It is anticipated thessncampus-based professional growth initiative
will be more responsive to faculty needs as welnaking professional growth activities more
accessible to all faculty, both full-time and adjun

The College awards a number of Strategic Initiaants (SIG) and Summer Instructional
Development Grants (SIDG) every year to facultye THACC Foundation funds SIGs for
projects supporting institutional priorities thaedroad in scope and are related to the College
Strategic Plan. The SIDGs are offered throughQifiece of the Vice-President of Academic
Affairs and Enrollment Management to fund instrontl development projects that support
institutional priorities and require work extendibgyond the scope of normal faculty duties.
The following presents examples of grants awardetDD5-2006:

* SIG: A total of 40 grants and $359,920 were awardeddoulty and staff projects in
areas including nursing, math review courses, ag@@hic Information Systems
resource center, a speech lab, health careersmaasigoport, and information literacy.

« SIDG: Grants totaling $12,096 were awarded for projeictsluding Computer
Technology Web Resources Center and lab manuajdy of International Business
and Cultural Differences, Paralegal Studies FacWisb Resources, College-in-High-
School Lab Manual for Chemistry, and curriculum eepment in Childcare
Administration and Chemistry.

Both types of grant proposals are reviewed by cdiess, which evaluate projects based on
College priorities, the number of students impacted overall project merit.

In some cases, SIGs result in the establishmentddfitional professional development

opportunities for faculty. The Center for Innowvati Teaching Excellence on the Lancaster
Campus was established in Fall 2005 with the aid 81G. As a result, a dedicated room was
equipped with 10 computer stations and varioushiegcresources. Part of the award went to
outside speakers and consultants, who, along wolle@e faculty, presented 38 programs on a
variety of topics to 250 participants from five gauses and several Lancaster school districts.
Assessments distributed after each presentatiom wery positive. Because of the positive

reviews and its support of College strategic gaals,Center for Innovative Teaching Excellence
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will continue to be funded as a means of continuimng collaboration between campus and
community and furthering faculty professional deysghent. While the Center for Innovative
Teaching Excellence events have been well recethiednission of the Professional Growth and
Development committee and the activities of the t€&effor Innovative Teaching Excellence
appear to overlap, creating redundancy and poterdrapetition which may not be the best use
of College and faculty resourcesRecommendation 5.4: The College should continue t
support professional growth activities financially and clarify the relationship between
Professional Growth and Development and the Centdor Innovative Teaching Excellence.

Attendance at professional development conferemares seminars is also supported by the
academic divisions. Each academic division haael budget from which the dean funds off-
campus professional development activities for-tinlle faculty and, to a lesser degree, adjunct
faculty. However, funding for conference and samniattendance is limited, leading to issues
relating to the allocation and use of the divisioavel funds. Full-time faculty have voiced
concerns that funding for professional developmegnhconsistent from campus to campus or
division to division or even within divisions. Fadjunct faculty, Professional Growth and
Development solicits proposals and administers Alagunct Faculty Professional Growth
Awards using funds made available from the Offide A@wademic Affairs and Enroliment
Management. These awards are increasingly conveetiiut many adjunct faculty have been
able to take advantage of this opportunity andndtteonferences, continue graduate course
work, or other professional endeavors.

Assessment of the effectiveness of professionalvidractivities has been very limited. The
Professional Growth and Development Committee usBsmal assessments at the end of
programs to plan future sessions. However, thene i®rmal or consistent process for faculty to
report on, share, or assess the effectiveness amigibutions of professional activities they
attend. Both Summer Instructional Development Geard Special Initiative Grant programs
require a short report on the outcomes of the gpamiect to the Vice President of Academic
Affair/Enrollment Management and the HACC Foundati@spectively. There is no means,
however, to assese effectiveness of these types of awards towhe£ollege priorities or in
the individual faculty member’s professional lifeRecommendation 5.5: Because of the
importance of professional development to the Stragic Plan and faculty evaluation, the
College should develop a consistent and clearly cominicated policy for faculty engaged in
College-funded professional development that defilseallocation of funds, accountability,
reporting, and integration into practice.

Educational Offerings

The Mission and Vision statements commit the Callegits role as a premier educational and
workforce development institution. Supporting gaebe second goal of the 2005-2008 Strategic
Plan puts the following specific goals in placeetdhance excellence in teaching:

» Develop new programs and enrich existing curridadaed on advisory committee and

accreditation recommendations, DACUM outcomes,sdaté workforce priorities

* Improve and expand diversity in the curriculum

* Encourage and support professional growth.

» Develop an effective forum for professional colleddmn and sharing of best practices.
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» Support innovation in teaching and integrate exgstand new technologies into the
delivery of instruction.

Supporting the College’s Mission, Vision, and Stgat Plan is a diverse suite of educational
programs and courses that are planned, organizedaged, and taught by the academic
divisions listed in the previous section on Faculfy detailed list of the academic divisions and
associated programs and disciplines is providefippendix H. The College’s commitment to
being a regional leader in its educational nichevglenced by its established campuses in
Harrisburg, Lancaster, Gettysburg, and Lebanomssi York and midtown Harrisburg; the
online Virtual Campus; and College in the High Suhioitiative. The scope and diversity of
credit and non-credit educational offerings at ¢hkexations varies depending on the size and
student needs at the campus, site, or companyditG#erings are discussed in this section,
non-credit offerings are discussed in the sectioRRelated Educational Activities.

This expansion and growth of the College has leddncerns about maintaining academic
standards, quality, and consistency. The framewimk maintaining consistency is the
expectation that all faculty teaching a specifiurse will adhere to its established learning
outcomes regardless of location or delivery platfqe.g., Virtual Campus or College in the
High School). This Self-Study has initiated reorsi of the appropriate Administrative
Procedures to establish a College-wide system sesasthe extent to which the learning
outcomes are being achieved, as mentioned in Qh&ptRecommendation 6.3 addresses the
need to ensure outcomes assessment.

Academic Programs

The College offers educational programs and coueselng towards one of the following types
of degrees:

» Associate in Arts or Science Transfer DegreeTransfer degrees are the equivalent of
the first two years of a four-year program. Aftarreng a degree, students transfer to a
four-year institution to complete the last two yeaf the bachelor's degree.

» Associate in_Arts, Science, or_Applied Science Cae Degree: Two-year Career
degrees provide students with specific skills fmpéyment.

» Certificate: Certificate curricula are concentrated programsspecific skill areas
designed to provide skills for employment. In mostricula, credits earned in pursuit of
a certificate can be applied to an associate degree

» Diploma: Diploma programs are generally less than one iyelength and are designed
to provide essential entry-level skills for immeadi@mployment.

The requirements for each of these programs amletetin: AP 781,Associate in Arts and
Associate in Science Transfer Degree Requirements, AP 784, Associate in Arts, Associate in
Science, and Associate in Applied Science Career Degree Requirements, AP 782,Certificate of
Proficiency Requirements, and AP 783Diploma Requirements.

Program curriculum design is faculty led and basedesearch of similar programs, industry

needs, transfer institution requirements, and studeeds. These design parameters are
documented on College forms as follows:
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* Form A: Program description, planning statement (busirgas for the program),
program outcomes, occupational or transfer oppdrtsn course sequence, and
graduation requirements.

» Form B: Course title and digital description in a formafacilitate entry of data into the
administrative software (Banner).

 Form 335: Course description, pre-requisites and/or co-etas, learning outcomes,
planned sequence of learning activities, and textEhis form mandated by the
Pennsylvania Department of Education and is thenti document” for a course after it
is approved.

Upon completion by a sponsoring faculty member wmcigline coordinator, the forms are
approved by the division faculty in which the cassand programs are housed. Then the
program and course forms are forwarded to the tiadDurriculum, Instruction, and Library
Committee and Faculty Council. When these facuoliynmittees approve the program and
course forms, they are forwarded to Academic Cduarmil the President. For new programs,
final approval is also given by the Board of Traste This process is also followed when
programs and courses undergo changes, eitheremulh of the assessment processes described
in Chapter 1 or faculty initiated changes (sucklemnges to the catalog description or instruction
delivery mode). Discipline coordinators (facultyeaesponsible for maintaining and updating
the 335 forms for each course offered.

New programs must be presented to the Data-Drivawolinent Management Committee for
support in developing, marketing, recruitment, agtgntion strategies. To date the emphasis of
enrollment management has been to focus Collegriress on new and existing programs in
areas of greatest need. In practice, this is bdefgned as low-enrolled, high-demand areas
determined by the Pennsylvania Department of Laal Industry (PDLI). The types of data
gathered and used by Data-Driven Enroliment Manager@ommittee are still being discussed
in the committee, including how to calculate prograosts and revenues. The Data-Driven
Enroliment Management Committee needs to conslieerdata elements necessary to perform
their mission with career and transfer programsaddition, the PDLI list of high-demand areas
may change annually so these data may be diffioultse in making program decisions. Also,
the Data-Driven Enrollment Management Committeele has not been assessed to determine
its long-term effectivenesfecommendation 5.6: The Data-Driven Enroliment Maagement
Committee’s role in curriculum development and marlketing needs to be assessed to
improve its effectiveness for the full-scope of Cldge programs and its program
development process.

The success of a program is measured by numenialia, student evaluations, employer
feedback, transfer institution feedback, periodiogoam assessment, and graduate surveys.
Monitoring course enrollment trends, program emnelht trends, and program graduation rates
provide data on program relevance and popularitydéht evaluations of faculty each semester
(using the College-approved Student Evaluation dbidational Quality (SEEQ), and other
instruments specific to the accreditation or dikeg needs) provide data on the perceived
success of each instructor and course. Studastagaion surveys indicate these evaluations are
favorable. Additionally, employers and transfestitutions provide feedback on the success of
College graduates and the quality of the prograeither informally through professional
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academic relationships or by participation in thegoam assessment process. The College also
conducts 6- and 24-month graduate surveys throbgh Qffice of Institutional Research.
Finally, programs are formally assessed at leastyefive years either through a program audit,
a DACUM (Developing_aCurriculum), modified DACUM process, and other processes as
described in Chapter 6.

Learning Resources Supporting Academic Programs

Instructional Technology

Since the last Self-Study, technology has permetiteddelivery of instruction at the College.
Examples include SMART classroom implementatiorijnencourse delivery with the Virtual
Campus, computer-aided laboratory equipment, andenous instructional support software
acquisitions. To determine technology needs, fgcudre surveyed annually through
Instructional Technology surveys. These survegess technology in use by faculty, training
needs, and future technology needs. Of theseltyaewhnology training has assumed a priority
role and a variety of training opportunities exatfaculty as discussed in Chapter 2.

Instructional technology impacts programs and cesiig the areas of online course delivery,
enhancement of classroom instruction with WebC,\&rious instructional software packages.
Training in these technologies is accomplished via:
* Online_Academy: A twelve-week training course in online course igies delivery,
pedagogy, and use of the WebCT software.
* WebCT: A short training program focused on the use of @WElsoftware for faculty
who want to use WebCT as a platform for enhanclagstoom-based courses.
» Software-specific_Training: Training in PowerPoint, SMART classroom technology,
Web-site development, image scanning, video editengd other software packages
supporting classroom instruction.

The technology training includes instruction inleséon of, and use of equipment, pedagogy,
and software. Training also emphasizes the regdesf courses and pedagogy to use the
technology to improve student learning. Futuréening needs include incorporating on-demand
learning options for the faculty, perhaps througileaning technologies or use of courses from
outside vendors. Success of the training is medsaréghe number of faculty requesting more
advanced training and the number of requests faipetent for classroom use.

Efforts have been made to foster a welcoming aridiezit process for faculty, staff, and
students to access and use Instructional Technolimgyructional Technology services and
materials are available online, by phone and/oraé;nor walk-in service. Instructional
Technology and General Computer Laboratory howsadjusted to meet student learning needs
throughout the school term, with extended hours iastkased weekend times. In addition to
seeking informal input, annual surveys collect infation used to plan and respond to future
technology needs of faculty, staff, and studenisweler, the College has no way of tracking
changes in instruction or improvements in studeatrling outcomes as a result of technology.
Recommendation 5.7: The College should assess stntllearning outcomes resulting from
implementation of Instructional Technology to detemine any adverse or positive effects.
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Library Services

The Library has expanded its resources to students faculty through the acquisition of
electronic resources. Approximately 18,000 fullttggurnals are available to the College
community on and off campus. Based on faculty faekpthe general periodical databases are
adequate for the needs of most liberal arts cowfesed at the College. Availability of quality
resources within budget constraints presents diffees in finding adequate database resources
for sciences, dental hygiene, and diversity. Lmprand Information Resources faculty are
actively working with teaching faculty to resolved.

In general, the staff-to-student ratio for the kity compares well against other similar
institutions, based on benchmarking by adminisirati However, full-time faculty commented
they feel stretched because they must represemniiston on various College committees along
with their teaching assignments, normal library diions, academic discipline liaison
responsibilities, and several other support fumstioAs the College continues to grow and as
information literacy is incorporated into the cauium, the College should continue to examine
staffing levels at all campuses and centers.

Scheduling, Transfer, and Articulation

The scheduling process for any term begins withetreduation of the master schedule from the
same term of the previous year. Adjustments topthaning of a schedule are made based on
need, class popularity, faculty availability, statléeeedback, and College enroliment trends. The
enrollment numbers provide feedback on the sucoks$se scheduling process as counselors,
coordinators, and deans track the classes thatdilor the classes that have low enrollment.
Evidence of the success of the scheduling anafysisadjustments process includes innovative
class times, such as Sunday classes, and offetions added to bring classes within a
reasonable commuting distance for students. Cdéanssand coordinators work together to add
classes to the schedule as needed to provide $sugeh more opportunities to register for in-
demand classes; hence, student needs are bettesseidl

Transfer and articulation is another important aspéthe development and success of academic
programs. The College communicates extensivelly witarge number of transfer institutions to
assure efficient student transfer. As a resudt,Gbllege has entered into a variety of agreements
with numerous colleges, as follows:

» Dual Admission Agreements: Admission to the transfer institution is assuasdong as
the student submits a “Letter of Intent,” maintathe required academic standard, and
follows the requirements of a program parallel® desired transfer program.

» Articulation Agreements: This next level of agreement assures admissiandtudent
who completes an Associate Degree in a programi@la@athe desired transfer program.

» Transfer_Information provides students with the transfer details nesgsso plan
efficient transfer to certain programs at the daison of the student and the transfer
institution.

Updates to these agreements are needed reguladyseeof changes in the College’s programs
and changing expectations of transfer institutioB®me articulation agreements specify regular
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review dates; also, articulation check sheets poated when program changes occur at either
institution.

Information about transfer and articulation agreet®iés communicated to students via various
campus Advising and Transfer Centers, the Collegeigising web site, as well as during

advising sessions. Transfer check sheets, availablthe College’s web site, provide a visual
guide to correlate College courses with transfstitution requirements.  For students admitted
to the Dual Admission programs, the receiving ek provide a variety of types of support to
the College’s students. For example, Penn StatasHarg and Shippensburg University offer

weekly or bi-weekly advising sessions at the Hbtig campus. Receiving colleges also
participate in Transfer Day events held at the assap to provide students with the opportunity
to meet with representatives to discuss their Sipealucational goals.

The effectiveness of transfer programs is assedsetlansfer data and formal feedback during
program assessment. The Office of Institutionatd@ech tracks the number of students who
transfer and the number of students who complaieyear degrees. Approximately one-third

of graduates of associate degree programs hawddresd to four-year schools over the past five
years. In addition, transfer institutions provifi®dback to the College during the program
review process. This feedback is used to makengwessary changes to the programs to
accommodate the needs of the transfer institutions.

General Education

The overall objective of the general education mesoents at the College is to provide certain
basic experiences that will educations studentsgeak, write, read, analyze, and listen
effectively. The general education requiremenésdesigned to develop basic reasoning skills
and to help students to appreciate the arts aridrepylunderstand social and political forces, use
numerical data, and understand scientific reasonifygery student seeking an associate’s degree
at the College is required to take general educatiurses in the following areas:

Career Degree Transfer Degree

Subject Area Requirements Requirements
Written Communication 6 credits 6 credits
Speech Communication 3 credits 3 credits
Social & Behavior Science 3 credits 6 credits
Humanities 3 credits 3 credits
Mathematics 3 credits
Natural and Physical Sciences 3 credits
Math or Sciences 3 credits 3 credits
Physical Education and Wellness 1 credit 1 credit
Gen Ed Transfer Electives 3 credits
Free Electives 3 credits
TOTAL CREDITS 22 31
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For faculty and students, the primary source obrnmfation about the general education
requirements is the College catalog and acaderogram sheets available on the College’s web
site. Students also learn about the College’s igéreglucation requirements during advising
sessions. Faculty are introduced to the requirésmduring advisor training and counselors learn
about them in orientation at the beginning of tiseirvice at the College.

To fulfill general education requirements in thenkanities and Arts, Social and Behavioral
Science, Mathematics, and Natural and Physicain8eieategories, students must select “Core
courses from a list provided in the College cataldgese Core courses must meet the following
criteria:
* The course is an introductory survey of a discglan subject. It should expose students
to the following:
o0 The overall perspective characteristic of the gigoe or subject including its history,
theoretical underpinnings, and methodologies.
0 A broad-based review of the breadth of knowledge stope of endeavor in that
discipline or subject
o When appropriate, the course should include a dison of cultural values and other
world views regarding the discipline.
* The course, or its equivalent, is generally acakpteother two- and four-year institutions
as satisfying their general education requirements.

Assessment of the College’s general education reapgints has been a high priority project for
the past two years. The previous assessment wa8%dbcument, which has been revised by
the Curriculum, Instruction, and Library Committeéh input from faculty from the academic
divisions. While the current general education nmegnents seemed to be comprehensive,
several serious concerns were identified:

1. No review or assessment of the general educatigmreanents had been undertaken since
the 1996 Self-Study, and no attempt to codify theega or process for qualifying “Core”
courses had been completed.

2. Assessment of cumulative learning outcomes for gérezlucation had not been conducted
and statements of student learning outcomes foergerducation had not been developed
(also a concern of the 1996 Self-Study).

3. The current general education requirements lackeddiversity, technology literacy, and
information literacy components to ensure thatgraduates are equipped with the skills and
knowledge to be lifelong learners, successful imrelacademic work, competitive in the job
market, and productive members of the community.

In light of these concerns, the Curriculum, Instirt, and Library Committee studied the
College’s general education requirements and drafteew administrative procedure (AP 718,
General Education Core). The Curriculum, Instruction, and Library Comted’s review
included the 2002 Middle Stat€&haracteristics of Excellence in Higher Education, the general
education requirements of other community collegeghe state, and a survey regarding
potential changes in the general education cuurmul As a result, the ne@eneral Education
Core AP outlines the purposes for general educatiaiapishes learning outcomes, defines the
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criteria for qualifying a course as a “Core” coyrard delineates the process for making changes
to the general education requirements.

To address other perceived deficiencies in the rg¢melucation requirements, the Curriculum,
Instruction, and Library Committee included in tbeaft administrative procedure proposed
additions of computer literacy, information liteyacand diversity to the general education
requirements. General education “Core” courseg ladso been added to the College’s program
and course assessment matrix to ensure they assassevery five years. Implementing these
changes in every degree program at the Collegetivogyear time frame will pose challenges.
Recommendation 5.8: The College should implement ¢hnew general education core
Administrative Procedure and assess the effectivesg of the new general education
requirements.

Incorporating information literacy into the cultunéthe College has been actively promoted by
Library faculty and staff, but it is challenged btudent participation. On its Web site, the
Library has published self-guided information Iéey tutorials, program-specific research
guides, guidelines for citing references, and o®ggecific information literacy guides to
promote information literacy. Library faculty alpoovide course-specific library instruction for
individual instructors. Information literacy issal promoted via library presentations for
students during the fall and spring semesters; hexyaghey are poorly attended and there is
presently no assessment of their effect on studerftemation gathering skills. One of the
greater challenges for the Library faculty is foistg information literacy via specific courses. In
2001, they developed two one-credit courses dedigmgromote information literacy. These
introductory courses cover the five Standards dbrination Literacy as outlined by the
Association of College and Research Libraries (ACRIThe courses have not been highly
visible to the College community and course enrehits have been low because they are not
part of the required courses in any prograRecommendation 5.9: Library faculty should
assess the effectiveness of all information litergdnstruction with regard to enrollments,
student learning, and faculty satisfaction.

Integrating information literacy into specific pragns and courses is a related concern. Many
courses require students to perform academic rdsead appropriately document sources;
however, no assessment has been conducted to detdraw effectively information literacy
permeates course offerings. Guidance for accessiognation, evaluating information and
sources, documenting information, and using thermétion honestly and responsibly is left up
to the individual instructor. There is concern atbioaconsistency in information literacy
instruction within general education courses ang tjmmonitor students’ use of resources. For
example, the College does not subscribe to anydfpeti-plagiarism software. The conditions
of such subscription services generally appeardiate the College’s policy on intellectual
property. Monitoring of student use of resour@sts with individual instructors who use a
variety of methods to check student use and craifaesources. Most disciplines do not require
a standard research citation stigecommendation5.10: The College should assess
integration of information literacy into courses, reconsider the acquisition of anti-

plagiarism software, and require each discipline t@specify its preferred citation style.
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Related Educational Activities

While the credit bearing courses are at the corth@feducational offerings of the College, the
College offers a number of related educationalvdigs supporting its community-focused
mission. These offerings include developmentarsesi for under-prepared students, an honors
program, credit for life experiences, non-creditrses, off-campus sites, College in the High
School, and the Virtual Campus for online courskvedey. The College’s certificate programs
have been discussed previously under Academic &mgyibecause they are part of the main
educational offerings.

Developmental Education

The College offers a progression of developmerdatses for students needing further academic
preparation in reading, writing, and mathematicsb® successful at the college-level. In
addition, related developmental services are afféoesupport an unprepared or under-prepared
student in other aspects of the college experisnch as study skills, balancing work and course
demands, attitudes, decision making, and educatmaaning. These related services include
counseling, advising, academic monitoring, and ringp The process and procedures for
developmental education are detailed in AdministeatProcedure 763,Developmental
Education Courses and Services. Developmental courses are identified in the €@l catalog as
“zero level” courses and scheduled by the supppdiscipline’s academic division.

Placement testing, given to all new students,a@gptiimary mechanism for identifying students in
need of developmental education. Placement proesdure established by discipline faculty in
developmental reading, writing, and mathematicd, asministered by learning support services
per Administrative Procedure 71&lacement Testing. Discipline faculty determine the
instrument for the placement assessment, placecoénifs, and the timeline for periodic review
of the placement process. Placement processegslisseminated to the general College
community via an online Advising Manual.

Academic Monitoring is an early alert system tonidfy and assist students who are considered
to be academically at risk. Beginning early in #smnester, faculty provide feedback to those
students through HACCWeb. Based on this feedbattidents who are struggling receive
follow-up support. Tutoring support is availabteall students.

Special advising was implemented for students &doh English as a Second Language (ESL
026, 027, and 028) and in developmental readingsek® (ENGL 001 and 002). Students
enrolled in these classes are advised by spediaiged faculty advisors or the Adult Basic
Education and Developmental Studies division colonss the Harrisburg Campus. Students
are encouraged to meet with their advisor earlyhsn semester for educational planning and
information on learning support services or foreredls to outside agencies as needed. Once a
student reaches either ENGL 029 (ESL) or ENGL 0@2ading), he or she is directed to the
appropriate division for academic advising by tegipprogram advisors.

An assessment of the processes for supportingadathing developmental students is necessary,
in part, because of recent changes in the processgsexample, the automated academic
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monitoring system was started in the Fall 2005 stene so thorough evaluation of the
effectiveness of its process has not yet occuifbd. Adult Basic Education and Developmental
Studies division started to address this in SpA0@6 by examining data such as the GPA for
developmental advisees, academic monitoring foreldgwnental advisees, and other relevant
issues to create effective advising servidBecommendation: 5.11: The College should
continue to examine, assess, implement, and enhanservices to identify and retain
developmental learners.

The College has conducted various studies of styslmiormance in developmental courses. In

2004, the Office of Institutional Research analyyedrly student grades by course for students
taking zero-level courses for the academic yea®@9-2®00 through 2003-2004. The 2004 study
examined persistence data for the same cohortsveek® one-year retention, graduation after

three years, and transfer after three years ofigakidevelopmental course. Another study by the
research office examined developmental math colrgesalyzing the enrollment and outcomes

patterns of developmental math cohorts between F¥IB and Spring 2003 semesters. This
study was undertaken in light of the increasing bernof students taking developmental math

courses.

Study results indicate substantial increases (althmsble in the case of math) in the number of

students taking developmental courses. Using eopesformance (grades earned by students)
as a standard, the data show favorable resultsamittajority of students earning grade of C or

above in the developmental courses. Course peafarentends to be correlated with age; that is,
adult students older than 29 years were far miedylito succeed than the traditional college age
(under 25 years) students. In the case of matiol/lerent in a basic math course (Math 005)

measurably improved performance. It is importannote, however, that course grades are
affected by other factors so any conclusions reggrthe success of developmental courses
must consider multiple characteristics.

Examination of student persistence suggest thalegaahievement in the developmental courses
does not correlate with graduation or transfertalie trends observed include:
» 50 to 60 percent of students taking developmertatses persist in their college efforts
for at least ongeatr,;
* Fewer than 10 percent of developmental math stedaarting at the most basic level
(MATH 010) persist to advance to any college lewakh course;
 Only 7 to 12 percent persist to graduate in threary following developmental course
completion, and only 15 to 22 percent transfehneé¢ years.
* Assignificant number of developmental math studeepeat their courses.

It is recognized these trends do not make any iieBrstatements about the effectiveness of the
developmental curriculum, because of the varietyeaisons that students in the cohorts may
have chosen to repeat a course, leave the Collegesomplete a degree, or not complete a
degree within three years.

The developmental math study, with input from thetmematics faculty, recommended

additional assessment of instructional strategiesirse content, course format, and support
services to improve student retention and succ€xsurse pedagogy should take into account
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strategies that have proven successful for difteegye, gender, and ethnicity/race groups. In
addition to tutoring, use of PC-based supplemeintttuction and student teaching assistants
should be explored to increase student accesset@imione support. Given the large number of
students who repeat developmental math coursesidasation should be given to course

formats that allow course completion at a slowerepand focus on subject mastery rather than
time. The math study also suggested relationshifyslocal high school teachers could help to

better communicate the College’s math standargsdspective students.

The College is continuing to assess how well dguakental students are being served. For
example, the research office studied a focus gafugtudents enrolled in two sections of the
College Success course that were linked with otlberses in developmental reading, writing,
and math in Fall 2004. The studgtermined that the added services of the linkenlses seem

to have improved course grades compared to othgela@mental groups but did not
significantly affect retention rates. Comments fretudents on the survey were used to improve
the College Success course in subsequent semdsterfyrther study will be needed if the
College plans to expand it to the full range of @lepmental students or beyond. In addition,
under the new academic monitoring model, Adult Bd&Silucation and Developmental Studies
will be conducting a study of developmental student reading and math who are currently
being academically monitored and advised. Thearebkeoffice will also conduct a study similar
to the developmental math study for developmergatling and writing during the 2006-2007
academic yeaRecommendation 5.12: Because studies on the effeetiess of developmental
education ultimately impact numerous courses and mgrams, the College needs to consider
performance metrics which provide meaningful conclsions, study the relationship between
Adult Basic Education and Developmental Studies anthe academic divisions, and share
information concerning the effectiveness of developental courses.

Honors Program

The College’s Honors Program offers an integratddrreative to a major portion of the
College’s general education curriculum. Honors sesrare small with depth and rigor of
instruction stressed. Course work is supplemenyed lecture series with speakers from outside
of the College. Admissions is selective, and tlereg outcomes are articulated in the program
brochures. In recent years, however, enrollment® teclined, and as a result the program
director is pursuing several new initiatives: cooating admissions, providing focused
academic counseling, developing new courses, tegguaew faculty, extending the program to
three other campuses, and creating opportunitiessébolarships and awards for Honors
students.

Credit for Life Experience

Credit for Life Experience is a process where sttslenay petition for college credit based on
life experience in certain career programs. Agesdtén the College catalog and according to AP
652, Transfer of Credit into HACC Credit Programs, a student submits credentials or a portfolio
for evaluation to the dean of the division in whittte student would like to receive credit.
Presently, the Business, Hospitality, Engineering &echnology Division is the only division
with a formal process for granting credit wherdimdents submit documentation to the dean for
review. While the other divisions do not have arfal policyper se, the Communications, Arts,
and Social Sciences and Math, Science, and Alliealth divisions award credit for experience

92



under certain circumstances. The Communicatiomts, And Social Sciences division gives
credit for experience in the Early Childhood Eduaratprogram if a portfolio of work is
submitted; for Criminal Justice, Early Childhood uédtion, and Paralegal career programs,
credit is given for experience through an exam higez by the discipline and administered by a
full-time faculty member. The Math, Science, andiedl Health division awards credit for
nationally recognized licensees.

In all situations, a faculty member evaluates thtensitted materials and determines if credit is to
be awarded. The Student Records Office maintainkstaof industry and professional
certifications for which credit is awarded. Thiscludes a procedure for evaluating training
through the military or other non-collegiate traigi Periodic assessment of the practice of
awarding credit for life experience—including numloé students, number of credits, and the
courses—would help the College determine the effeicess and consistency of its practice.

Non-Credit Offerings

Non-credit courses are offered by the Workforce Bednomic Development division in the
broad categories of workforce development, publafety, and community education.
Workforce and economic development is part of th&sion statement and goals of the College;
hence, non-credit training and education are iadetgrthe role of the College in the community.
The non-credit offerings encompass thousands afsetain a myriad of topics and training
specialties and serve nearly 30,000 students a(generating 52,000 registrations).

By their very nature and purpose, non-credit offgsi provide up-to-date curricula matched to
industry standards and use a variety of deliverthoas. Courses and programs are developed
based on industry training requests, industry adyipanels, public interest, and technological
advances. Many follow national standards. Evem-oredit course must follow Pennsylvania
regulations and many follow the requirements ofliguand accountability per regulations of
federal and state grant funding. Program developnsemonitored through either adherence to
industry standards or through addressing curriculptanning results of the DACUM
(Developing ACurriculum) Process. In situations where an industry-tagldraining program is
delivered, there is no requirement to evaluatel¢aening outcomes unless requested by the
contracting company.

Administration of non-credit programs has shiftecbnfi campus-based to centralized
administration. The Workforce and Economic DeveleptmNon-Credit administration is now
organized by function (i.e., business and industayning, public safety, and community
education) rather than geography. Directors omrdioators devise educational and training
courses and programs for a variety of industriegluding healthcare, manufacturing,
Information Technology, or management for all caemtin the College’s service region.
Directors have the responsibility for quality catirwhich primarily consists of student
evaluations. Student evaluation forms are revieawkdhe director level and problems are
addressed. Directors also review requests fordudéferings and develop classes when a need is
identified. Workforce training program adjunct féguare usually professionals employed
within the industry who are familiar with the lateseds of the local companies.
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The College has developed a standardized processticulation between noncredit and credit,
codified in AP 719Awarding College Credit for HACC Non-credit Courses. In some cases, the
award of credit for non-credit training works wh#cause the non-credit training fits nicely with
hands-on, technical skills courses offered thrathghcareer programs at the College. In industry
fields such as electronics, computers, fire andcpacience, and medical, which are driven by
industry and state standards, training programs emdlit courses have similar learning
objectives. Industry certifications and professiditensure also facilitate articulation.

Further work is necessary on areas outside theescbp\P 719,Awarding College Credit for
HACC Non-credit Courses, however, and the College Strategic Plan recognthe need to
facilitate pathways between non-credit to crediticadion. The project team charged with
reviewing the non-credit to credit pathways is wogk on administrative, enrollment
management, and customer service issues includimgacts, salaries, tuition and fee structures,
and registration processes. The team is also liegotvaining and education issues including
instructor qualifications, curriculum differencespurse transfer, coordination of instructional
materials, and the flexibility of offering custoreit training versus high standards of academic
course work. Recommendation 5.13: The College needs to continue address the
roadblocks identified by the Institutional Priority team before executing non-credit to
credit pathways.

Off-Campus Offerings

The College maintains off-campus sites at a nurmbeachools, civic buildings, businesses and
industries for the purpose of delivering collegaurses at sites remote from the College’s
campuses. The Curriculum Coordinator’'s office lesthes college courses at off-campus
locations for the Harrisburg campus. The acadeleans at the regional campuses establish and
coordinate off-campus sites in their regions. Pphacedures for establishing and maintaining
off-campus sites are covered in Administrative Bdare 713 0ff-Campus Stes. Off-campus
offerings are typically general education coursesase most sites have minimal resources
available (typically only audio visual equipmentlourses are also offered at an off-campus site
when the site requests a College presence.

In collaboration with academic divisions, each cdinpus site coordinator performs many of the
administrative and monitoring processes that thedemic divisions conduct for on-campus
offerings. Off-campus site coordinators arrangesraom sites, assist with course selection and
scheduling, negotiate site contracts and book erdeersee student enrollment and billing, and
respond to problems and student complaints. Conwation is maintained with discipline and
program coordinators to assure that course offer@ug meeting the same standards as on-
campus offerings and that student needs are begtg FRaculty teaching off-campus classes
receive detailed information regarding site scheduésources, and security guidelines. Off-
campus courses are assessed the same way as amscemopses using the College-approved
Student Evaluation of Educational Quality (SEEQ)fo Results are shared with the course
faculty and the academic dean.

The decision to offer a course at an off-campus sitgoverned by suitable site conditions,

student demand, and faculty availability. In R2005, the following off-campus courses were
offered:
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e Harrisburg: 62 courses at 15 sites; e Lancaster: 38 courses at 4 sites;
» Gettysburg: 27 courses at 5 sites; * Lebanon: 2 courses at 2 sites.

Questions have been raised recently about the toeedntinue a large number of off-campus
offerings in light of increased availability of amé courses. In addition, adequacy of lab
facilities at off-campus sites has occasionallyrbe® issue Recommendation 5.14: The
College should assess the quality of the facilitiend the need for off-campus offerings in
light of enrollment trends and available Virtual Campus courses.

College in the High School

College in the High School involves teaching calegasses in a high school setting using
gualified high-school instructors as College-appa\adjunct faculty. College in the High
School (CHS) is a relatively new initiative at tbellege, starting as a pilot at the Lancaster
campus in Fall 2000 and across the entire Collgg@d 2004-2005 academic year. The College
offers general education courses to students im $igpools or career program courses in county
career and technical centers.

Following the work of a College-wide task force éstigating best practices, the College passed
an administrative procedure (AP 71bllege in the High School Program) in December 2003 to
provide broad outlines for executing the initiatieys to the academic integrity of the program
written into the procedure include the following:
» The College in the High School course uses the fartieooks and meets the same
learning outcomes as the on-campus college course;
* The instructor must meet the same criteria as atlfaculty in that discipline;
* The students must meet course pre-requisites #mel ¢he early admit or provisional
admit standards;
» Consistency in curriculum is monitored by a Collégeson, who contacts the CHS
instructor regularly, reviewing all materials aglmed in the Administrative
Procedure.

A concerted effort on all campuses has been maédeduore effective course administration and
adherence to standardized policies and proceduk#campuses use a single Memorandum of
Understanding form with the high school offering tourse and all College in the High School
offerings are conducted under the Director of TRokp and Secondary Articulation. College in
the High School administration is labor intensiveolving coordination with the high school as
well as work with discipline faculty liaisons andnous offices in academic affairs and Student
Services at the College’s campuses. This is pnodiie at the Lebanon campus, where the
academic dean is also the College in the High Sclwordinator in addition to her
responsibilities for the oversight of all academrograms and services at that campus. The
College should ensure that a position is dedicatethis work on each campus, given the
workload of coordinating College in the High Schofierings.

College in the High School is promoted in area taghools by the campus coordinator working
with the campus academic dean. Each campus CHSlinator also contacts high school
administrators periodically, following through wittetails of orientation, course planning,
placement testing, and other administrative detadite selection process to offer a CHS course
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works successfully in areas where the expectatians been clearly spelled out in advance and
College procedures have been followed at each Seperally the selection and approval of
CHS courses is driven by instructor credentialithg (nstructor must meet College requirements
for adjunct faculty) and willingness of the highheol to make curriculum and/or textbook
changes to meet College course requirements. Sgidenst also meet admissions and
placement requirements and are provisionally aeahitb the College for the program.

Assessment of course outcomes for College in tigé Sichool course has raised concerns about
the generally high grades awarded to College irHigé School students. An initial assessment
of CHS courses was first conducted in the 2004-28&&lemic year where the research office
tracked the success of CHS students in comparisttnav College students by course and by
campus. In Fall 2004, nine out of ten studentsezhian A or B in their CHS course. Further
comparison of CHS course achievement with Collegkewutcomes for the same course shows
the percentage A and B grades awarded in CHS osigeificantly surpassed the proportion of
A and B grades earned in non-CHS course sectisrfs/laws:

* English 101: 86 percent in CHS versus 58 percenomCHS;

» History 103: 93 percent in CHS versus 55 percenbmCHS;

e Math 121: 79 percent in CHS versus 37 percent m@HbS.

This comparison was based on English 101, Hist®9, Jand Math 121 because they are
common selections for CHS students and each comasesponsored by multiple campuses
(giving a sufficient sample for review). It is imgpant to note the CHS students involved in this
study had above-average grade point averageSAmdscores. Because CHS course grades are
significantly higher than the equivalent on-campmarses, division administrators need to
review liaison reports carefully to ensure thatlege-level standards are maintained in each
CHS course. The College is currently trying to geifCEP (National Alliance of Concurrent
Enroliment Partnerships) accreditation, which Wwélp in maintaining academic standards.

Liaison reports are currently the best way the €@lhas to ensure that the quality of the CHS
experience parallels that of an on-campus classed®an interviews with liaisons and
administrators, the College liaisons appear to leetmg with the high school instructors and
aiding in course development and consistency afdstals. However, as a result of informal
agreements made by previous administrators, prableme been reported recently by liaisons
in Harrisburg and Lancaster where correcting cargesbout laboratory facilities, course
timeframes, and textbooks have created conflich wie area high school personndliaisons
have concerns about the timeframes of CHS coumesuse part of the challenge of a college-
level course is completing the required amount ofkwin the 15-week semester time frame.
When the timeframe is extended to an entire acadgeaar, the experience and skill levels may
not be the equivalent to a college-level couRecommendation 5.15: The College should
assess the academic integrity of the College in thi¢igh School offerings, the viability of
appointing a College in the High School coordinatorat each campus, and revisit the
various provisions of AP 774College in the High School Program, in light of reports from

the research office and faculty liaisons.

Questions have been raised about the value ofrtdgggm to the College. While the initial study
by institutional research indicates some studergsratriculating at the College, the College in
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the High School program has not been formally lthket with the Data-Driven Enrollment
Management Committee to facilitate a transition@stS students to the College. In addition, the
question of whether the $50/student tuition feeecerthe administrative costs of the program to
the college needs to be addressRdcommendation 5.16: The feasibility of the Collega the
High School program should be re-assessed in ligluf increasing overhead costs to the
College for quality assurance and administration.

Distance Education — The Virtual Campus

The Virtual Campus is the organizational and adstiative vehicle for the delivery of distance
learning consisting of video and online coursebke Tollege has been offering distance learning
courses since the Fall 1987 through the Harrislsargpus and since Summer 1991 through the
Lancaster, Gettysburg, and Lebanon campuses. h@&late 1990s, the College recognized the
value of the Internet to improve delivery of distanlearning courses, and since 1998 it has
embraced technology-enhanced education and ingudiollege services, programs, and
operations in its strategic plans. The Collegaisrent Strategic Plan, and its investment in
personnel and infrastructure, clearly reflectslatsg-term commitment to supporting Internet-
based educational offerings. The College has ddcid phase out video courses from its
distance learning offerings by Fall 2008 becausiewicourse enrollments have been declining
while Internet-based enrollments have been inangasand questions persist about the
effectiveness of a pedagogy that relies solelytodents watching video recordings.

The Virtual Campus is the result of a planning psscaccomplished in several phases involving
all constituencies across the College. With #g@d growth in distance learning enrollments, a
College-wide Distance Learning Task Force was athrigg December 2001 to examine the
existing distance learning offerings and make revemdations regarding an overall vision
statement, measurable long-term goals, and crigicatiemic issues. The College President, in
November 2002, recommended planning begin for attil Campus” as a natural evolution of
the Distance Learning offerings. In 2003, membefrsthe executive cabinet met to issue
recommendations on functional units, mission, mamge budgeting, curriculum control, and
strategic enrollment management. Due to the broatur@ of the executive cabinet
recommendations, “Phase Two” planning continued iour sub-committees fleshing out the
details for vision, mission, and purpose; financal aadministration; strategic enrollment
management; and faculty, instruction, and assegsni@tommendations of the sub-committees
were reviewed, synthesized, and approved by the¢aise Learning Task Force Steering
Committee and all constituency groups, and the Tiaskce Report was adopted by the
President’s Cabinet in July 2005. In the Task Edreport, each of the best practice components
outlined in the Middle States guidelines on Distahearning Programs is addressed. The Task
Force Report also includes a table of assessmeasures to be used as a comprehensive
evaluation of the Virtual Campus.

The College chose the campus model for its distdeaming offerings when it formed the
Virtual Campus. A campus model allows the VirtGalmpus to offer complete credit programs
and tailored support services to respond to thgueneeds of online students. Virtual Campus’
administrative offices on the Harrisburg campustredize payroll, scheduling, marketing, and
hiring for the College’s distance learning offeisngA campus model also promotes better use of
human and financial resources because the numbdacnity and enrolled students are
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commensurate with a Tier IV campus organizationescribed in the College’s Multi-Campus
Task Force Report. However, the campus model Isasggnerated new challenges. Questions
remain about how to streamline communication betmdetual Campus and the other campuses
in the planning of course offerings and in the sBtypand evaluation of faculty. In addition,
there are still questions about how to share casteh as in the reimbursement by Virtual
Campus to physical campuses for costs incurrectwyitfy housed at those locations and Virtual
Campus’ assumption of software and technical supjmsts for division or campus faculty using
resources of WebCT and the Virtual Campus.

Virtual Campus offerings are proposed and impleegtty the same process as any traditional
curricular offerings in that they originate withetidiscipline faculty and must be approved by the
joint governance system (AP 71Credit Courses and Program Development, and AP 772,
Distance Education Courses). While the College uses the same processes to ¢eabmdine
course instruction as on-campus instruction (esgllabi review and class observations for
adjunct and non-tenured faculty), there is no mec® assure that all courses are meeting
curriculum requirements and learning outcomes, ridgas of delivery method.
Recommendation 5.17: The College should assess tiature of the educational experience
and quality of teaching and learning in the Virtual Campus to ensure that it meets
institution-wide standards for quality, rigor, and educational effectiveness.

The College is working to implement many of thermulum and instruction issues in the
Middle States guidelines as part of the discussaina committee charged with updating AP
772, Distance Education Courses, to implement the Virtual Campus Task Force
recommendations. This committee has discussedstgpich as how to assess course design for
new online courses, how to provide technical supfeoifaculty developing new courses, how to
conduct online course observations, creating studealuation instruments, and providing
ongoing professional development for online facultypy Spring 2006, the committee drafted
revisions to the Administrative Proceudre, whicte aurrently in review by faculty and
administration constituencieRecommendation 5.18: Updates to the College proceds on
Distance Education need to be implemented and theiirmpact on educational quality
assessed when appropriate.

By way of preparing faculty to successfully teactiree, the Online Academy (or its equivalent)
has been required for any faculty seeking to teechnline course since 2000. Online Academy
is a 12-week course on instructional development p@dagogy for an online environment,
along with training in the WebCT course platforithe participants in Online Academy have the
opportunity to evaluate each session, and theyfuatker asked for feedback once they have
begun teaching online. The results of the assedsofe®nline Academy have largely been
positive, and identified weaknesses are addresst#d adjustments in the following Online
Academy. In addition to Online Academy, Virtual Mjaus staff offer training in updated
WebCT software and other instructional softwaret tisapports development of online
instructional materials.

The Virtual Campus Task Force Report outlines #iege of student services that need to be

made accessible to Virtual Campus students. A nurobéhose services are now available
online, including the bookstore, library resourcp®cement testing, registration, and student
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academic records. The hiring of a Virtual Campusnselor in February 2006 was a significant
step in the development of a comprehensive andsoahestudent services package for the
Virtual Campus.

The Virtual Campus has had challenges in its efftrtprovide a consistent technical framework
that is appropriate for students. Each campusugpped with computing facilities suitable for
the online educational software being used by theu&l Campus. the Video course materials
can be viewed by students in each of the campuari@s. In addition, the Virtual Campus
conducts orientation sessions to introduce studentke online educational delivery software
and learning skills. In their training to be omimstructors, faculty are made aware of the
challenges student face with computing equipmesftware skills, and learning in the online
setting. Faculty are concerned that some Virtuah@as students lack the technical skills or
learning style to be successful in distance leagnparticularly online learning. The Virtual
Campus provides an optional self-screening to siisd discern their fit for Virtual Campus
classes, but it is not clear what effect this seleening has had.

Each semester, the Virtual Campus staff gathedbiesk from students via student satisfaction
surveys and student evaluations. Student satigfastirveys evaluate the student’s experience
with the Virtual Campus staff and services, theasons for taking Virtual Campus courses,
comfort with technology, experiences with the Weh@dlp Desk services, satisfaction with the
on-campus testing procedures, and interest in iaddit Virtual Campus courses. Student
satisfaction survey results have been positivej #ie predominant student complaint being the
requirement for students to come to campus forsgsurequiring on-campus lab sessions or
proctored testing. Student evaluations are cowrdueither online or via printed instruments
distributed and collected during one of the threlgegluled on-campus testing sessions. One of
the main concerns with the online student evaluatihas been the low response rate
(approximately 20 percent over most semesters)e Vintual Campus also uses a different
student evaluation instrument than the Studentuzt@n of Educational Quality (SEEQ) which
is used in on-campus course sections, limitingrdimistness of comparing distance education
offerings to on-campus offerings.

A pilot program for increasing student participatim online student evaluations was tried in
Spring 2005 with promising results. In the 12 smwi where the evaluation instrument was
placed inside the shell of the course, responss nanged from 31.6 percent to 91.3 percent,
with an average of 65 percent. In the 102 sectibasdid not participate in the new format, the
response rates ranged from 0.0 percent to 60.@perwith an average of 15.6 percent. In any
case, making changes to the administration of thdest evaluation instrument, encouraging
higher participation rates, and making those comsisacross all online courses will continue to
be a challengeRecommendation 5.19: The Virtual Campus needs to gelop a process to
ensure higher return rates and comparability to oneampus offerings for student
evaluations.
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5: Educational Offerings Recommendations

Criteria for tenuring faculty need to be developathng with a valid, reliable, and
consistent process for applying it across divisions

To promote uniform application to program developméhe composition, purpose, and
procedures for the Data-Driven Enrollment Managem@ommittee need to be
incorporatednto the College’s Administrative Procedures.

Faculty should continue discussions on academed&mn and work to refine the College
procedures to maintain academic freedom for alllfgavhile ensuring consistent quality
across campuses and disciplines.

The College should continue to support professignaith activities financially and
clarify the relationship between Professional Gloatd Development and the Center for
Innovative Teaching Excellence.

Because of the importance of professional developrtethe Strategic Plan and faculty
evaluation, the College should develop a consistadtclearly communicated policy for
faculty engaged in College-funded professional tgraent that defines allocation of
funds, accountability, reporting, and integratiotoipractice.

The Data-Driven Enrollment Management Committeelgs in curriculum development
and marketing needs to be assessed to improvdfeistieeness for the full-scope of
College programs and its program development psoces

The College should assess student learning outcoesedting from implementation of
Instructional Technology to determine any adversgositive effects.

The College should implement the new general educabre Administrative Procedure
and assess the effectiveness of the new genereditgaiu requirements.

Library faculty should assess the effectivenessllahformation literacy instruction with
regard to enrollments, student learning, and fgaatisfaction.

The College should assess integration of informaditeracy into courses, reconsider the
acquisition of anti-plagiarism software, and requeach discipline to specify its preferred
citation style.

The College should continue to examine, assessleimgnt, and enhance services to
identify and retain developmental learners.

Because studies on the effectiveness of develomiheatucation ultimately impact
numerous courses and programs, the College needenider performance metrics
which provide meaningful conclusions, study theatiehship between Adult Basic
Education and Developmental Studies and the acadginisions, and share information
concerning the effectiveness of developmental @surs

The College needs to address the roadblocks igehtily the Institutional Priority team
before executing non-credit to credit pathways.

The College should assess the quality of the fessliand the need for off-campus
offerings in light of enroliment trends and aval@&Wirtual Campus courses.
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5.15:

5.16:

5.17:

5.18:

5.19:

The College should assess the academic integritthefCollege in the High School
offerings, the viability of appointing a College the High School coordinator at each
campus, and revisit the various provisions of AR, 7College in the High School
Program, in light of reports from the research office dadulty liaisons.

The feasibility of the College in the High Schoobgram should be re-assessed in light
of increasing overhead costs to the College fotityumssurance and administration.

The College should assess the nature of the edueatexperience and quality of
teaching and learning in the Virtual Campus to emdhat it meets institution-wide
standards for quality, rigor, and educational éffeness.

Updates to the College proceduras Distance Education need to be implemented and
their impact on educational quality assessed whenoariate.

The Virtual Campus needs to develop a process surenhigher return rates and
comparability to on-campus offerings for studerdlaations.
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